












A male teen who practiced meditation in a treatment center 
said," [ can replace unwanted thoughts much more easily now. 
I try not to control my feelings, just feel them. Otherwise, 
they can get stuffed and come out some other way, as abuse" 
(Derezotes, 2000, p. 105). 

Sometranspersonalcounselors,suchasEpstein(l995)andStrohl 
(1998), have minimized community and interconnectedness 
in terms of engagement with the world or nature. Yet medi­
tation can help one expand the meaning of self In schools, 
counselors can help male youth to disengage from narrow 
self-constructs of masculinity. 

Content Area 8: Holistic education. Holistic education pro­
motes an integral approach to learning and development within 
the context of educational institutions.According to Mill er (1997), 
holistic education has emerged as an outcry against educational 
forms that deny the wholeness of human life and the spiritual 
unfolding of each individual by "commodifying" nature (i.e., 
regarding nature as a commodity for consumption) and 
reducing the individual to a quantifiable, economic resource. 

Holistic educators promote higher self-awareness through 
creating school conditions that enhance a contemplative ap­
proach to learning: being open to and attending to the present, 
taking care, and seeing in each present moment the opportu­
nity for personal and social transformation (see discussion in 
Glazer, 1999). Boys need to become open to broader educa­
tional and curricular possibilities in terms of career choices 
and their whole development. 

Some descriptions of holistic educational programs tend to 
emphasize educational aspects of development at the expense 
of psychological needs and social engagement. As it is, Mill er 
(I 997) noted that holistic education faces resistance from 
educators and those in power who consider education prima­
ril y as a means to compete and win in the global economy. 

Content Area 9: Mindful social action. Mindful social ac­
tion means spiritually healthy practices that favor creating 
a harmonious relationship wi th the environment and others 
rather than practices that are acquisitive, competitive, vio­
lent, and exploitati ve ones. Counselors can help male ado­
lescents cultivate and care for community as an antidote to 
the social forces that contribute to the masculine need for 
what Real (1 997) called performance-based esteem and the 
pressures to "act like a man" (Kivel, 1999). 

Counselors can help male adolescents choose meaningful 
work (in Buddhist terms right livelihood; Whitmyer; I 994) given 
that they tend to link identity with work. Because many male 
adolescents also identify being a man with being a conspicu­
ous consumer, they can practice mindful consumption. Mind­
ful consumption depends on feeling whole enough without th.e 
compulsive need to validate the self through external com­
modities or to become overly attached to them. It is linked 
with awareness of the interdependence of all living things and 
the need to care for the earth and its precious resources. 

Mindful social action must face the limits of a culture 
that promotes materialistic and individualistic values. What 
is more, as Boucher (1993) pointed out, exploitati ve behav­
iors do not disappear easil y, even among t hose who engage 
in mindful, socially active practices. 

Turn the Wheel: Integral School Counse l ing 

IMPLICATIONS FOR INTEGRAL SCHOOL COUNSELING 
WITH MALE YOUTH 

Overall, there is a need for an integral approach that keeps 
the wheel turning. An integral counseling curriculum for 
male adolescents would use approaches from all three areas: 
counseling, education, and social action. Many roadblocks 
to using an integral model in schools can be anticipated. [n 
introducing the program, the counselor needs to distinguish 
spirituality, a more commonly shared value, from particular 
religious beli efs, which, as J. E. Myers, Sweeney, and Witmer 
(2000) argued, would be inappropriate to impose. 

The curriculum also follows Connell's (1996) distinction 
between gender-specific and gender-relevant programs. Al­
though it begins with male adolescents (gender-specifi c), it 
would at a later time evolve to include female adolescents 
as well . Counselors can develop parts of the program with 
teachers who want to create an integral program for male 
adolescents within a classroom where mindfulness is en­
couraged. A potential psychological and pedagogical obstacle, 
however, is male resistance; in formal educational settings, 
some boys will disrupt or subvert programs to maintain 
their hierarchical power and privilege (Connell , 1996; Gil­
bert & Gilbert, I 998).Also, male adolescents are subject to 
peer pressure and tend to display conformist levels of de­
velopment that reflect conventional masculinity. 

A way to avoid resistance is to develop initial aspects of 
the curriculum through structured voluntary activities. 
Larson (2000) found that structured voluntary activities 
for teens produce the necessary conditions of both intrinsic 
motivation and challenging concentration that are absent 
from most school or peer involvement. Possible start-up 
groups are peer-mediation clubs and male athletic teams. In 
terms of introducing meditation, high school male athletes 
are motivated to perform in the "zone," a heightened state of 
awareness in which they experience deep concentration, lack 
of self-consciousness, and self-transcendence. As Cooper 
(1998) and Jackson and Csikszentrnihalyi (1999) pointed 
out, meditation is one way to increase the chances of play­
ing sports in the zone. The effort to facilitate a norm change 
to a higher level can involve professionally supported peer 
leaders and mentors for younger students (see discussion in 
Lewis & Lewis, 1996). A few young male leaders could pro­
vide what Gladwell (2000) referred to as the tipping point 
that helps a norm evolve. 

Pilot Meditation/Discussion Group Curriculum 

In cooperation with the principal, coaches, parents, and the 
after-school program of an inner-city high school in New 
York 1 have established a confidential meditation/discus­
sion �~�i�l�o�t� group for varsity male athletes (Forbes, in press). 
lt is based on t he following general components of the cur­
riculum, which are interlinked. 

Psychological component. The counseling piece establishes 
a group based on group counselingprind ples and then works 
on various personal problem-solving issues, including the 
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meaning of masculinity. The group provides a safe space for 
young men to tell their own stories, to bear witness to one's 
own and others' Hves, to explore vulnerable feelings, to re­
flect on larger values and meanings, to learn emotional skills, 
and to experience meditation and mindful everyday prac­
tice. Through developing empathic skills, male adolescents 
can increasingly see the world from the standpoint of the 
other; including other notions of masculinity and worldviews. 

EducatioiUJl component. A holistic educational component 
is both experiential and formal. It is based on discussions 
stemming from readings, studying films, and writing posi­
tion papers and journals. The students learn about social 
power hierarchies and their place within them. They ex­
plore the problematic social and psychological aspects of 
masculinity within areas such as sports, health, work, peer 
relations, and popular culture. They learn the rationale for 
transpersonal activities such as meditation and yoga. The 
group connects role-playing, visualization, artwork, group 
projects, guest speakers (such as spiritually evolved adults), 
and field trips with writing, reading, video production, and 
research skills. The process of learning is psychologically 
and politically self-reflective and encourages personally 
meaningful practices. 

Social action component. The social action component con­
sists of mindfully working on a community service project. 
Students might take on projects that enhance gender rela­
tions or fight discrimination. They could serve as mentors 
and tutors to younger male students in an after-school pro­
gram. Students could also work on local and global environ­
mental issues and link them with school curricula; research 
projects; and personal, spiritual, and vocational interests. 

Evaluation of Pilot Program 

Evaluation by way of action-oriented research (Allen, 1992) 
or quasi-experimental methods is crucial in order for coun­
selors to demonstrate the credibility and value of the pro­
gram to the community. Counselors can assess practical 
outcomes, such as improved academic and personal perfor­
mance through action research by means of self-reports, 
observations, and pre- and postprogram questionnaires on 
development. The pilot program (Forbes, in press) is being 
evaluated using instruments that measure moral and ego 
development as well as by other action research methods 
that assess goals shared by the school community, such as 
character development, conflict resolution skills, and im­
proved school performance. 

CONCLUSION 

School counselors can help male adolescents to challenge 
the norm of conventional masculinity through an integral 
approach that provides a greater opportunity for them to 
reach full awareness and self-development. Counselors can 
assess students' developmental levels and aspects of the self 
in need of change and use an appropriate approach from the 
wheel that helps the students to evolve. An overall contem-

plative approach that includes meditation may help male youths 
avoid attachment to restrictive, conventional notions of mas­
culinity and may allow them to be more open to a full range of 
their own and others' experience. This model of inclusive inte­
gral counseling also invites us as counselors and educators to 
contemplate our own levels of self-awareness. 
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